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Chapter I:  Introduction


Many African- American middle school boys are drowning in the sea of despair, lack of motivation and have an overwhelming sense of failure due to a lack of social and academic achievement.  The discipline factor plays a tremendous role in this problem, and is a foundational issue that must be addressed if the gap between development and discipline is to be closed.   This proposed research will explore the basis of how using the assertive discipline model and academic achievement are (1) affected by student factors and (2) teacher led factors that affect the achievement of African - American male students.  This research will draw from the findings and implications of previous performed research and data to provide clarity to the underlying factors of:

Teacher – led factors:

1. Implementation of Assertive Discipline Model, Cultural awareness, Interpretation of African-American male sub-cultures, Communication styles. 

Students – led factors:

2. Assimilation of Identity & Self-Efficacy, Cultural Acceptance versus Academic Achievement.


Problem Statement

There is an indelible imprint left upon the African- American male when the usage of the Assertive Discipline Model is imposed by educators which lack the ability to transcend the barriers created by society and their own personal experiences.  This researcher proposes to study the direct relationship between academic achievement, social regression and the imposition of an inadequate discipline system, which fails to allow for the diverse expression of these students.  
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Elements of the Problem


It is the goal of the educations system to provide a quality, informative, challenging curriculum while maintaining a certain element of order, respect and adherence to both a written and unwritten compilation of rules that govern the school society.  While most educators are Caucasian females, there is an overwhelming predominance of them attempting to educate and control African – American males, with many of which they share no common ground, and lack the interpersonal communication skills necessary to build bridges from their neat, orderly conception of what learning should be, into the chaotic and uncertain lives of these young men.  This researcher will conduct investigative studies which will analyze how the implementation of specific discipline models, when imposed, improve or implode the problem that exists between African-American male students and their instructors in addition to how these systems further dissipate the desire for academic achievement. 

Purpose of the Study


The purpose of this quantitative study is to gain factual information from both teachers and African-American males students to examine how and to what extent the implementation of the Assertive Discipline model has on their classroom experience, desire to drive the vehicle of educational excellence, and their self efficacy.  Prior studies on this subject matter have revealed that when used appropriately and in conjunction with other developmental strategies and stimuli they can elicit positive responses, from both students and instructors alike, to promote a wholesome, understanding classroom environment. Prigonine and Stengers (1984) established that “disequilibrium is necessary 
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for growth.  It is not the structure that is of vital importance, but rather the process of understanding where the system is going.  Leaders must have a vision of where they are going, however they must be able to communicate this vision to those around them, and finally they must position themselves where they can be effective and have the courage to leaver their own comfort zones and walk a tightrope to where they want to go. “


The Assertive Discipline model is a structured, systematic approach designed to assist educators in running an organized teacher – in – charge classroom environment.  Based on research, the foundational usage of assertive discipline and applied behavior analysis can be utilized to promote desirable behavior management.  
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Definition of Terms

Qualitative – Relating to, or involving, comparisons based on the qualities of the persons    used in a particular study.  

Quantitative – Studies based on the volume of subjects used versus the types of specific 

Subjects, numbers based information.

Quantification – The limitations imposed on the variables of a proposition; controlling       the amount of individuals or subjects used for a particular research study.

Interrater Reliability – Shared views or related experiences that are reliable based on the fact that both individuals have had an identical experience.

Deductive – Inferences made from general principles to eliminate erroneous answers or points of view to arrive at the correct choice.

Inductive – An opinion, or suggestion, influenced by prior knowledge, or experience with a thing.

Ex- post facto hypothesizing – Operating or making an assumption under the guise of formulated, retroactive knowledge.

Non – Random Sampling -Testing done using a specific determinate factor or instrument.

Purposive Sampling – Sampling conducted with a specific purpose in mind, with a predetermined design being used to achieve that purpose.

Representative – An example or type for other things with the same classification.

External Validity – Results that are visible to the eye and can be measured and proven.

Replications – Duplicate tests using consistent variables and settings.
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Research Question 

The questions designed for this research are:  

(1) To what degree does the imposition of an assertive discipline model affect the cultural relationship and academic progress of African - American males?

(2) To what degree does the social and academic barriers, leadership styles and student constructed barriers contribute to the desensitizing of African-American males?  

After the careful review of prior studies and research conducted on this subject matter, this researcher has both an inductive and deductive position in relationship to the text.  It is apparent that the usage of an Assertive Discipline model in middle school classrooms with African – American males where the teacher and students have developed an interrated- reliability that this model can be most effective in the propagation of both a productive and constructive classroom experience.  It is this researchers hypothesis that when the Assertive Discipline model, is used by Caucasian female teachers, with African-American males with modifications and allowances for development and cross-cultural learning, there can be a consistent closure of the gap both socially and academically for the students.  The null – hypothesis being that the broad implementation of the Assertive Discipline model without regard to individual variances will still result in a desirable behavior management system with the same positive results both academically and socially.  
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Chapter 2:  Review of Literature

Teacher-led Factors

Views of the Assertive Discipline Models

The instrument of the Assertive Discipline Model operates upon the premise that children can be controlled through the usage of body language, and the administration of the teacher with mandatory parental support.  Stage presence being a key element, will have a ripple effect on each student as the teacher uses adequate forcefulness during instruction.  The teacher is the primary catalyst for change, and thus is responsible for the maintenance and implementation of a forward, direct, and non – compromising model that will result in total student compliance.  

Further research led to the analysis of the Kay Model of Assertive Discipline wherein each child is driven by internalized standards.  Therefore, the instructor is responsible for building upon these internal values, so that students can be taught to be self-governing and responsible for their own actions.  The various sub-constructs of this model further determine that the teacher should not lift these responsibilities from the students, but rather, encourage them to monitor themselves without fear of repercussions.  


Additional studies conducted utilizing the Ginott Model of Assertive Discipline persuades teachers to concentrate on the communication between the teacher and students.  This approach requires avoidance of criticism and emphasizes trying to understand and empathize with the students’ feelings.  The teacher fosters student autonomy and encourages the pupils to take responsibility for their own actions and become apart of a self- imposed penalization process.
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Cultural Awareness 


According to White (2005) “The terms “at-risk” and “hard-to-teach” are the stereotypical terms which are frequently used by educators in order to describe students who come from diverse backgrounds and fail to achieve at grade level.  These terms can lead to negative connotations and severe misconceptions about children, their families and cultures “ (pg. 24).   Additionally White asserts that a distinct achievement gap has been identified between teachers who teach in culturally diverse scenarios and those who instruct in affluent districts of a predominantly white student populous.  Further examination of the text reveals that most Caucasian teachers have been either inadequately prepared or not prepared at all with sufficient professional development to teach effectively to black male students. Culturally responsive pedagogy can establish an intimate connection between Caucasian teachers and black male students.  


“It is can be further determined that urban, African – American males experience disproportionately higher rates of discipline referrals, suspensions and expulsion, which may be attributed in part to the numerous ecological factors, including cultural conflicts and misunderstandings between the African American males cultural norms and that of the Caucasian teacher. “ (Holcomb-McCoy, 1998) Efforts to reduce discipline problems must recognize that a reciprocal relationship exists between cultural thought and the expression of specific behaviors.  Teachers must develop a culturally congruent intervention and discipline model with strategies that improve discipline outcomes and encourage allowances for cultural variances. 
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Interpretation of African American Male Subculture 


In order for teachers to help change inappropriate behavior, they themselves must understand the logic governing certain decision of urban – African American males.  Without this critical piece of information, many well – intentioned interventions and discipline models will not succeed. (Noguera, 2002).  

The African American male subculture often endorses values that are in direct conflict with what Caucasian teachers view as healthy, normal tendencies and behaviors for students.  Academic underachievement, aggression, substance abuse, sexual promiscuity, and illegal activity (Corbin & Pruitt, 1999; Poussaint & Alexander, 2000.)

Additionally there are other “invisible” variables that affect the African American student that may not be readily observable to the untrained eye of a Caucasian teacher, which will have tremendous influence on the performance of the student.  For example, (a) the declining significance of family and church, (b) premature parental responsibility by male students, (c) ineffectual adult male role models resulting from the historical emasculation of many African American males, (d) the impersonal nature of urban environments, (e) economic distress.  The African American male subculture makes unreasonable and coercive demands on its members to exhibit a tough persona and deny personal vulnerability thus, denying them the opportunity to find commonality with a Caucasian teacher. (Day – Vines & Day – Hairston, 2004; Lee, 1996; Majors & Billon, 1992).
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Communication Styles 


Cultural misunderstandings resulting in discipline issues can be associated with misattributions between urban African – American males and their Caucasian teachers.  These misunderstandings contribute to an overwhelming preponderance of referrals, suspensions and expulsions. (Bireda, 2002; Tucker, 1999.)  Many African – American male students with high levels of ethnic affiliation exhibit a distinctive set of communication styles that does not conform to the norms and expectations required in mainstream educational settings.  Many Caucasian teachers may view this type of communication as loud, intense, and confrontational and will ultimately result in an act of violence.  Caucasians rely more on dispassionate, impersonal and emotionally restrained communication styles.  There is nothing inherently wrong with either; however, those not familiar with ethnic variations in communication may not recognize them as such.  

Student-led Factors

Assimilation of Identity & Self Efficacy 


Providing students with self-empowerment strategies and techniques may serve as a means of modifying behavior problems.  This may work especially well in African – American males in urban environments due to the fact that self- management is one of the only models that helps African – American males assimilate to their own sense of identity.    Self – efficacy is the belief in one’s ability to perform a certain task or to execute a specified behavior successfully, which eludes many African – American males students when being taught and disciplined in a white majority educational system.


Cross (1973) stated that African – American males can progress through for distinctive stages of consciousness.  They are in progressive order:  pre- encounter, 
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encounter, immersion and internalization.  Each of these stages is described by individual’s perceptions, feelings and attitudes towards other African – Americans, whites and toward themselves.


Additional research led to the discovery of information that introduced a premise that African – American males base their self- esteem on self- related information different from that of Whites.  The dis-identification hypothesis states that African – American male students begin a process of detaching self – esteem from academic outcomes as a protector against possible failure. 

Cultural acceptance versus academic achievement 


The term code switching refers to the ability move fluidly between cultural contexts such as the culture of origin and the school culture (Celious & Oyserman, 2001).  Due to the fact that the culture of the home and that of the school for most African – American males is continually juxtaposed, and thus opposed, students are not always able to move from one cultural context to another without creating disciplinary issues.   While students may seek academic achievement, the ever-present desire to be socially accepted by ones peers often overshadows the long-range rewards of educational success.  


Based on the literature reviewed, this researcher can conclude that the usage of an Assertive Discipline model that is consistently used by educators who are impervious to the overwhelming amount of factors that the African – American male is confronted with and lack the professional training to adequately address his issues, the implementation of such a model will continue to further widen the achievement gap of African – American male students and their white counterparts.  Additionally, both an intrinsic and extrinsic 

analysis of Caucasian teachers will result in higher levels of social and academic success for their African- American male students.  
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Chapter 3:  Methodology 

Research Design


This quantitative study will require the researcher to show if there is a connection between African – American male student achievement and the usage of an Assertive Discipline Model upon which the constructs will be reviewed.  

Theoretical Framework


The research of Day-Vines, and Hairston all conclude that there and definitely culturally congruent strategies that are necessary for addressing the behavioral and academic needs of urban, African-American males students.  While the present information available on the subject is valuable, in an attempt to further expand the view of this sensitive and vital topic this researcher will elaborate on the following constructs:  

Views of the Assertive Discipline Model, Cultural Awareness, Interpretation of African-American Male sub-cultures, communication styles, Assimilation of Identity & Self Efficacy, Cultural Acceptance versus Academic Achievement.  This study will examine if there is indeed a correlation that exists between the Assertive Discipline behavior management instrument and the academic failure of the African- American male.  

Variables

The variables that will be examined include Student-led variances and Teacher-led variances.  The Teacher-led variances are inclusive of: Implementation of the Assertive Discipline Model, Cultural Awareness, Interpretation of African-American Male sub-cultures & Communication styles while the Student-led variances will include Assimilation of Identity & Self Efficacy, along with Cultural Acceptance versus Academic Achievement.  
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Methods of Data Collection

A four point Lickert-scale model will be utilized to measure whether the random students surveyed either 1) Strongly Agree, 2) Agree, 3) Disagree 4) Strongly Disagree.  The instrument will be distributed in an urban school district and in an affluent, predominately Caucasian school district.  The researcher will observe scenarios. Participants will be required to adhere to, and sign a confidentiality agreement (both parents and students) to alleviate the propensity of identities being revealed.

Delimitations


The delimitations of this research effort are the types of Assertive Discipline models that will be used, the cultural experiences of the teachers being observed as well as the consequences of student actions during this investigation.  

Limitations


The limitations of this project include but are not confined to the students and teachers who will participate voluntarily in the study, the academic standards and predisposed cultural tolerances and allowances.

Data Analysis Procedures


Compiled data will be input into an Excel Spreadsheet by the researcher along with anecdotal notes from the field observations of this study.  
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Ethics and Human Relations


All study participants will be informed of a minimal amount of risk, which includes the allowance for someone identifying them as a participant in this investigation.  No actual names will be used during this investigation, rather subject letter variables, to further eliminate the opportunity for identities to be divulged.  All participants observation notes, responses and personal information will be held in the strictest of confidence and will not be revealed even after the study has concluded.  All participants will be required to sign a confidentiality statement and will be encouraged vehemently to concur with the terms of the agreement.  In the event that any information that could affect the validity of this study is compromised, that information will be discarded, and nullified from being considered in the analysis of the findings.

Timeline


This study is scheduled to cover a time period of no more than ten to fourteen days.  All surveys will be completed in the presence of the researcher, and the researcher, without prejudice, or partiality, will answer questions requiring clarification.  
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Chapter IV:  Presentation and Analysis of Data

Sampling


A quantified group of African – American males along with instructors will be selected to complete the prepared survey for analysis.  The group of males will consist of no more than 15 and no less than 10 subjects in seventh grade.  Each participant will be given no more than twenty minutes to complete the survey and return it to the researcher.  


The data used will assist the researcher in the analytical deduction of whether the usage of an Assertive Discipline Model with and without additional supplemental strategies is detrimental to the students self – efficacy and determination to achieve academically and socially in the prescribed classroom setting. Additionally, this researcher will gain an introspective view as to the internal effects of assertive discipline and its impressions upon urban African American males.

Table 1 was utilized to measure the degree to which students are affected by the results of the imposition of an Assertive Discipline Model.

Table 1.  I feel that my teacher puts forth real effort to understand my feelings and point of view when we disagree.
______________________________________________________________ 
______________________________________________________________ 
     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  0%



n=0
Agree




10%



n=1
Disagree



70%



n=7
Strongly Disagree


20%



n=2
______________________________________________________________ 
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The preceding are the results of the data collected regarding the issue of whether they that their teacher puts forth real effort to understand their feelings and point of view when a disagreement occurs.  None of the students surveyed responded strongly agree, 10% of the students responded agree, 70% of the students responded disagree and 20% of the students responded strongly disagree.

Table 2 was utilized to measure the degree to which students are affected by the results of the imposition of an Assertive Discipline Model.

Table 2. I know that my teacher is fair, honest, and does not show favoritism when he/she has to discipline a student.

______________________________________________________________ 
______________________________________________________________

     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  0%



n=0
Agree




  0%



n=0
Disagree



90%



n=9
Strongly Disagree


10%



n=1
______________________________________________________________ 
The preceding are the results of the data collected regarding the impartiality factor. 0% of the students surveyed responded strongly agree, 0% of the students responded agree, 90% of the students responded disagree and 10% of the students responded strongly disagree.
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Table 3 was utilized to measure the degree to which students are affected by the results of the imposition of an Assertive Discipline Model.

Table 3.  My teacher is concerned about how I feel, even after we disagree or he/she has to discipline me.

______________________________________________________________ 
______________________________________________________________ 
     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


10%



n=1

Agree




10%



n=1
Disagree



70%



n=7
Strongly Disagree


10%



n=1
______________________________________________________________ 
The preceding are the results of the data collected regarding the Assertive Discipline Model Factor:  10% of the students surveyed responded strongly agree, 10% of the students responded agree, 70% of the students responded disagree and 10% of the students responded strongly disagree.

Table 4 was utilized to test the degree to which students are affected by the results of the imposition of an Assertive Discipline Model.

Table 4.  I feel my teacher is genuinely concerned about my academic progress, and believes that I can reach my personal goals.

______________________________________________________________ 
______________________________________________________________
      Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  0%



n=0
Agree




  0%



n=0
Disagree



20%



n=2
Strongly Disagree


80%



n=8
______________________________________________________________ 
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The preceding are the results of the data collected regarding the sincerity of teachers convincement of students academic potential and future success: 0% of the students surveyed responded strongly agree, 0% of the students responded agree, 20% of the students responded disagree and 80% of the students responded strongly disagree.

Table 5 was utilized to test the degree to which students are affected by the results of the imposition of an Assertive Discipline Model.

Table 5. I am comfortable being an African – American male student with my teacher; the color of my skin doesn’t affect our interaction.

______________________________________________________________ 
______________________________________________________________

     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  0%



n=0
Agree




20%



n=2
Disagree



70%



n=7
Strongly Disagree


10%



n=1
______________________________________________________________
The preceding are the results of the data collected regarding the results of how students are viewed based on their skin color: 0% of the students surveyed responded strongly agree, 20% of the students responded agree, 70% of the students responded disagree and 10% of the students responded strongly disagree.

Table 6 was utilized to test the degree to which students are affected by the results of the imposition of an Assertive Discipline Model.

Table 6. My teacher is fair when he/she has to discipline someone, even if they are a different color. 

______________________________________________________________ 
______________________________________________________________

     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


 10%



n=1
Agree




 40%



n=4
Disagree



 40%



n=4
Strongly Disagree


 10%



n=1
______________________________________________________________
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The preceding are the results of the data collected regarding the results of how students are viewed and disciplined based on their skin color: 10% of the students surveyed responded strongly agree, 40% of the students responded agree, 40% of the students responded disagree and 10% of the students responded strongly disagree.

Table 7 was utilized to test the degree to which students are affected by the results of the imposition of an Assertive Discipline Model.

Table 7. My teacher uses discipline as a tool to help me understand choices and consequences and not as a way to get even or to hurt me.

______________________________________________________________ 
______________________________________________________________

     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  0%



n=0
Agree




  0%



n=0
Disagree



 20%



n=2
Strongly Disagree


 80%



n=8
______________________________________________________________
The preceding are the results of the data collected regarding the results of discipline being used as in instrument of instruction and not a punitive measure. 0% of the students surveyed responded strongly agree, 0% of the students responded agree, 20% of the students responded disagree and 80% of the students responded strongly disagree.

Table 8 was utilized to test the degree to which students are affected by the results of the imposition of an Assertive Discipline Model.

Table 8 My teacher shows interest in my life outside of the classroom.

______________________________________________________________ 
______________________________________________________________        

Response                                       Response-percent

        Number
______________________________________________________________ 
Strongly Agree


 10%



n=1
Agree




 10%



n=1
Disagree



 60%



n=6
Strongly Disagree


 20%



n=1
______________________________________________________________
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The preceding are the results of the data collected regarding the results of teacher interest outside of the regular classroom setting. 10% of the students surveyed responded strongly agree, 10% of the students responded agree, 60% of the students responded disagree and 0% of the students responded strongly disagree.

Table 9 was utilized to test the degree to which students are affected by the results of the imposition of an Assertive Discipline Model.

Table 9 I feel my teacher has my best interest on his/her mind, and wants for me to be in their classroom.
______________________________________________________________ 
______________________________________________________________

     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


   0%



n=0
Agree




 10%



n=1
Disagree



 90%



n=9
Strongly Disagree


   0%



n=0
______________________________________________________________
The preceding are the results of the data collected regarding the results of student perceived teacher appreciation for their presence. 0% of the students surveyed responded strongly agree, 10% of the students responded agree, 90% of the students responded disagree and 0% of the students responded strongly disagree.

Table 10 was utilized to test the degree to which students are affected by the results of the imposition of an Assertive Discipline Model.

Table 10 My teacher strives to understand my culture, background and shows appreciation for our differences. 

     Response                                       Response-percent

Number
______________________________________________________________ 
______________________________________________________________
Strongly Agree


   0%



n=0
Agree




   0%



n=0
Disagree



  10%



n=1
Strongly Disagree


  90%



n=9

______________________________________________________________
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The preceding are the results of the data collected regarding the results of student perceived teacher appreciation for their culture. 0% of the students surveyed responded strongly agree, 0% of the students responded agree, 10% of the students responded disagree and 90% of the students responded strongly disagree.

Table 11 was utilized to test the degree to which teachers feel adequately trained to interact in a positive manner from a cultural vantage. 

Table 11 I feel that I am adequately trained to understand the cultural differences between myself, and the African – American male students that I teach.

______________________________________________________________ 
______________________________________________________________

     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  10%



n=1
Agree




  30%



n=3
Disagree



  60%



n=6
Strongly Disagree


   0%



n=0
______________________________________________________________
The preceding are the results of the data collected regarding the results of teacher comfort level on understanding cultural variances. 10% of the teachers surveyed responded strongly agree, 30% of the teachers responded agree, 60% of the teachers responded disagree and 0% of the teachers responded strongly disagree.
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Table 12 was utilized to test the degree to which teachers feel they are non- discriminatory in their application of disciplinary measures.

Table 12. I strive to be non-discriminatory in my application if discipline measures regardless of the students discipline history or my personal disposition.

______________________________________________________________ 
______________________________________________________________

     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  80%



n=8
Agree




  20%



n=2
Disagree



    0%



n=0
Strongly Disagree


    0%



n=0
______________________________________________________________
The preceding are the results of the data collected regarding the results of teacher application of non-discriminatory measures of discipline. 80% of the teachers surveyed responded strongly agree, 20% of the teachers responded agree, 0% of the teachers responded disagree and 0% of the teachers responded strongly disagree.

Table 13 was utilized to test the degree to which teachers feel they communicate orally and show commonality with their African- American male students. 

Table 13 I exercise excellent oral communication skills with my African-American male students, and strive to show commonality between them and myself.

______________________________________________________________ 
______________________________________________________________ 
     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  70%



n=7
Agree




  20%



n=2
Disagree



  10%



n=1
Strongly Disagree


   0%



n=0
______________________________________________________________
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The preceding are the results of the data collected regarding the results of teacher communication skills. 70% of the teachers surveyed responded strongly agree, 20% of the teachers responded agree, 10% of the teachers responded disagree and 0% of the teachers responded strongly disagree.

Table 14 was utilized to test the degree to which teachers feel they adequately welcome African American males to interact in the classroom versus non African-American male students.

Table 14. I feel that I make an equal effort to make my African-American male students feel welcome to participate in the learning experience on an equal scale to my non-African – American male students. 

______________________________________________________________ 
______________________________________________________________ 
     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  90%



n=9
Agree




  10%



n=1
Disagree



    0%



n=0
Strongly Disagree


   0%



n=0
______________________________________________________________
The preceding are the results of the data collected regarding the results of teacher measures in welcoming African – American males to participate in the learning experience as their counterparts. 90% of the teachers surveyed responded strongly agree, 10% of the teachers responded agree, 0% of the teachers responded disagree and 0% of the teachers responded strongly disagree.
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Table 15 was utilized to test the degree, to which teachers display tolerance towards all students.

Table 15 I show the same degree of tolerance for non-compliance with all of my students.

______________________________________________________________ 
______________________________________________________________

     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  70%



n=7
Agree




  20%



n=2
Disagree



  10%



n=1
Strongly Disagree


   0%



n=0
______________________________________________________________
The preceding are the results of the data collected regarding the results of teacher tolerance for non-compliance. 70% of the teachers surveyed responded strongly agree, 20% of the teachers responded agree, 10% of the teachers responded disagree and 0% of the teachers responded strongly disagree.

Table 16 was utilized to test the degree to which teachers require the same degree of academic excellence from all of my students.

Table 16 I require the same degree of academic excellence from all of my students, regardless of their learning tendencies, deficiencies or need for interventions.

______________________________________________________________ 
______________________________________________________________

     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  60%



n=6
Agree




  40%



n=4
Disagree



   0%



n=0
Strongly Disagree


   0%



n=0
______________________________________________________________
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The preceding are the results of the data collected regarding the results of teacher expectations for academic excellence from all of their students. 60% of the teachers surveyed responded strongly agree, 40% of the teachers responded agree, 0% of the teachers responded disagree and 0% of the teachers responded strongly disagree.

Table 17 was utilized to test the degree to which teachers feel all students have the same potential for success.

Table 17 I believe that all of my students have the same potential for success.

______________________________________________________________ 
______________________________________________________________

     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  90%



n=9
Agree




  10%



n=1
Disagree



   0%



n=0
Strongly Disagree


   0%



n=0
______________________________________________________________
The preceding are the results of the data collected regarding the results of teacher beliefs regarding all students ability to achieve success. 90% of the teachers surveyed responded strongly agree, 10% of the teachers responded agree, 0% of the teachers responded disagree and 0% of the teachers responded strongly disagree.

Table 18 was utilized to test the degree to which teachers feel comfortable disciplining all of their students regardless of race.

Table 18. I find it just as easy to discipline both my African-American male and non - African – American male students.

______________________________________________________________

______________________________________________________________
    Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  30%



n=3
Agree




  20%



n=3
Disagree



  50%



n=5
Strongly Disagree


   0%



n=0
______________________________________________________________
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The preceding are the results of the data collected regarding the results of teacher comfort level on administering disciplinary measures on all of their students. 30% of the teachers surveyed responded strongly agree, 20% of the teachers responded agree, 50% of the teachers responded disagree and 0% of the teachers responded strongly disagree.

Table 19 was utilized to test the degree to which teachers use diversity as a learning tool, instead of demanding conformity.  

Table 19. I use the diversity of my students as a learning tool rather than trying to demand conformity.

______________________________________________________________ 
______________________________________________________________

     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


     0%



n=0
Agree




   30%



n=3
Disagree



   60%



n=6
Strongly Disagree


   10%



n=1
______________________________________________________________
The preceding are the results of the data collected regarding the results of teachers using diversity as a learning tool rather than demanding conformity. 0% of the teachers surveyed responded strongly agree, 30% of the teachers responded agree, 60% of the teachers responded disagree and 10% of the teachers responded strongly disagree.
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Table 20 was utilized to test the degree to which teachers share their personal experiences to bridge caps between them and their students.

Table 20. I practice sharing stories from my own personal experiences that are relatable to all of my students.

______________________________________________________________ 
______________________________________________________________

     Response                                       Response-percent

Number
______________________________________________________________ 
Strongly Agree


  20%



n=2
Agree




  40%



n=4
Disagree



  40%



n=4
Strongly Disagree


   0%



n=0
______________________________________________________________
The preceding are the results of the data collected regarding the results of teachers using their own personal experiences that are relatable to all of their students. 20% of the teachers surveyed responded strongly agree, 40% of the teachers responded agree, 40% of the teachers responded disagree and 0% of the teachers responded strongly disagree.
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Chapter V:  Summary, Conclusions and Recommendations

Summary
It is the position of this researcher that the proposed study will assist in the elimination and usage of non-effective disciplinary measures, which further dissipate the zeal for learning among African-American male students.  Additionally, the research will offer external validity as to how the barriers created between instructors and the student body by cultural ignorance and insensitivity further expand the gulf affixed between them.  

Replications of this study will also serve as a tool to assist teachers in learning how to communicate and appreciate the differences of this unique group of students and further use the knowledge acquired to gather them into the stream of success rather than scattering them into the winds of failure.  

It is also the recommendation of this researcher that the information acquired via observations and surveys be compiled and analyzed to assist in the development of more inclusive and culturally sensitive disciplinary models in urban school settings.


The review of literature in conjuncture with the data collected via the sampling surveys indicates that the usage of Assertive Discipline Model without supplemental intervention strategies is extremely detrimental to the image and impressions of African American male students. 


The survey showed that 70% of students surveyed did not feel that their teachers do not put forth real efforts to understand them and 60% percent of teachers felt culturally unprepared to communicate with them.  90% of students said that their teachers were unfair in their practices of administering disciplinary measures and 70% of teachers 
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felt that they were non-discriminatory. 80% of students felt that their educators were not concerned about their feelings when disciplined, and 70% of teachers felt that they show the same tolerance and caring when administering discipline to non- African-Americans.

40% of students felt comfortable in their classrooms and with their ability to interact, while 60% of teachers said that they expect the same degree of academic excellence.  

Conclusions


The data clearly indicates that there is a serious disparage between the perception of the African-American male students and their Caucasian teachers.  In order to bridge the gap, there must be a conscious effort between both students and educators to reach a common appreciation for diversity in addition to both entities putting for a concerted effort to maximize the opportunity for the development of an effective intervention model.


Students are clearly suffering under the misguided intentions of educators who lack the vision and perceptive insight, or either they are void of the compassion necessary to see the invisible, internal bruising their assertive discipline may be causing.  Educators must gain and maintain the compassion, professional passion, and pedagogy necessary to educate the mind without destroying the spirit of these young men.  

Recommendations


It is the recommendation of this researcher that:

1. Teachers of urban African – American males attend and successfully complete cultural awareness training.

2. Students, who attend schools in areas where there is a disproportionate ratio of Caucasian teachers and African-American 
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teachers, be given in-service workshops on diversity appreciation and communication development skills.

3. Educators who are consistently observed by administration experiencing difficulty managing, communicating and developing their African-American male students be given additional training, and or a mentor teacher to assist in the transference of strategies and techniques to alleviate unnecessary issues both inside and outside of the classroom.

4. Regular surveys, “rap-sessions” and panel discussions should be held so that private concerns do not become public displays of anger, misunderstandings and further destroy the educational experience for the African-American male.
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Appendix A:
Teacher Survey

Instructions:

Please place a check next to the line that best describes your personal feelings or opinion.  Please allow yourself 
2 minutes per question for a response. Your participation and cooperation in this survey is greatly appreciated.

1. I feel that I am adequately trained to understand the cultural differences between myself, and the African – American male students that I teach.

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

2. I strive to be non-discriminatory in my application if discipline measures regardless of the students discipline history or my personal disposition.

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

3.
I exercise excellent oral communication skills with my African – American   male students, and strive to show commonality between them and myself.

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

4.
My African- American male students are made to feel as welcome to participate in the learning experience on an equal scale to my non African American male students.

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

5.
I show the same degree of tolerance for non-compliance with all of my students.

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____
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6.   
I require the same degree of academic excellence from all of my students, regardless of their learning tendencies, deficiencies or need for interventions.  

     
Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

7.  
I believe that all of my students have the same potential for success.

   
Strongly agree ____Agree ____Disagree ____Strongly Disagree ____  

8.  
I find it just as easy to discipline both my African- American male and non African- American male students.

     
Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

9. I use the diversity of my students as a learning tool rather than trying to demand   conformity. 

         Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

    10.
I practice sharing stories from my own personal experiences that are relatable to all of my students.

         Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

Assertive Discipline & African- American Males 37

Appendix B
Student Survey 

Instructions:

Please place a check next to the line that best describes your personal feelings or opinion.  Please allow yourself 
2 minutes per question for a response.  Your participation and cooperation in this survey is greatly appreciated.

1. I feel that my teacher puts forth real effort to understand my feelings and point of view when we disagree.

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

2. I know that my teacher is fair, honest, and does not show favoritism when he/she has to discipline a student.

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

3. My teacher is concerned about how I feel, even after we disagree or he/she has to discipline me.

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

4. I feel my teacher is genuinely concerned about my academic progress, and believes that I can reach my personal goals.

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

5. I am comfortable being an African – American male student with my teacher; the color of my skin doesn’t affect our interaction.

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____
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6. My teacher is fair when he/she has to discipline someone, even if they are a different color. 

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

7. My teacher uses discipline as a tool to help me understand choices and consequences and not as a way to get even or to hurt me.

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

8. My teacher shows interest in my life outside of the classroom.

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

9. I feel my teacher has my best interest on his/her mind, and wants for me to be in their classroom.

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____

10. My teacher strives to understand my culture, background and shows appreciation for our differences. 

Strongly agree ____Agree ____Disagree ____Strongly Disagree ____
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Appendix C
Form of Consent

Assertive Discipline & African- American Males 

To: ______________________________________

My name is Nickolus C. South, and I am currently a Graduate Student (College of Education) at Marygrove College participating in the Griot Program.  As part of the course requirement, I am conducting research in the subject area of Assertive Discipline & the African- American male, and would like your consent to participate in this project.

I would like to request your participation during this study.  The purpose of my research is to utilize several scenarios, analyze the date using specific constructs, and a quantified subject group (15 African American Male students and 15 Caucasian teachers) to formulate an Ex- post facto hypothesis.  

The participants in this study are all voluntary, have been promised nothing, and their identities will not be disclosed.  No physical or emotional damage will be allowed at any time during the course of these proceedings and the learning environment will be respected at all times.  The procedure for this study includes the following:  observation, survey response and survey analysis.  


This researcher is available for questions or concerns at any time at 810.210.5658. Again your participation is voluntary and I assure you that your confidentiality and privacy will be respected and protected (as required by local, state and federal laws) throughout the 10 – 14 day window necessary to complete the project.  
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Appendix D
Acknowledgment of Consent Form

I, ______________________________affirm that:


(Name) First, Last

1. I have read all of the information provided to me on the form of consent, and fully understand its contents, implications and my role in the matter.

2. I have been given full disclosure concerning my rights and have had ample opportunity to ask questions and have received satisfactory responses to these inquiries.

3. I have been given a copy of this document along with the consent form with the signatures necessary to validate my participation.

4. By signing this document, I acknowledge that I will be participating in the study, and I will adhere to the specifications and guidelines as given to me.

Student Name (First, Last) _______________________________
Date: ____________

Signature _____________________________________________

Parent/Guardian Name (First, Last) ________________________Date:  ____________

Signature _____________________________________________

Witness:

Name (First, Last)  ____________________________________
 Date: ___________

Signature ____________________________________________

As the primary investigator and conductor of the study “Assertive Discipline and African- American Males” I affirm to the best of my knowledge and do believe that all of the statements above are true and factual in nature and content.  No participant has been coerced or promised anything to participate in this study.

Name (First, Last) ____________________________________
Date:  ____________

Signature ___________________________________________

APPROVAL REQUEST FOR STUDIES INVOLVING HUMAN SUBJECTS

MARYGROVE COLLEGE

Human Subjects Review Committee

Type all information, which you provide.  Approval MUST be renewed annually if you continue to gather data. This form is for NEW submissions only.  IMPORTANT NOTICE: YOU MUST INCLUDE the instrument(s) [i.e., survey(s), questionnaire(s), schedule(s)], and consent form(s)].    Submit two copies of the completed form, any consent documents, instruments, etc.   Submit 3 copies of each form if your subjects are minors involving more than minimal risk, juveniles in detention centers or prisoners.  Omission of these items will delay the review process.
Project Title:  Does the Assertive Discipline Model Promote Academic & Social Achievement in Middle School African – American Males?

Principal Investigator or Advisor



Name: Nickolus C. South

Department: Education







Office Address: 


Home Address:  1179 Maplekrest Dr. Flint, MI. 48532
Office Phone: 248.582.8191
Home Phone:810.210.5658 

E-mail address: triedsoul@aol.com


Co-Principal or Student Investigator

Name:

Department

Office Address:

Home Address:

Office Phone:
Home Phone:
E-mail address:

Is this work for your Master’s Thesis/Project?    Yes
X___    
  No _____

Proposed Start Date of Project: _______  Proposed End Date of Project: ________

Has Funding been requested?  Yes ___ No  X 

If yes, what is the source of funding? ________________________________________

This application is to be considered for (check only one box):

(X) Exempt Review*
(   )  Expedited Review*
(   ) Full Review

*cite specific criteria from HSRC Guidelines 
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Categories of Human Subjects to be studied:

Proposed Age Group of Subjects (range): ____12-13_____Proposed # of Subjects __15_____

Participants in Special Consideration Categories:  

____ Children under age 18


____ Non-English Speaking individuals

____ Cognitively-impaired persons

____ Students

____ Prisoners




____ Wards

____ Pregnant women



____ Economically or Educationally ____Disadvantaged persons


Other subjects whose life circumstances may interfere with their ability to make free choice in consenting to take part in research (please specify)

If any of these populations will be included in your study, on a separate sheet of paper, explain the rationale for including these vulnerable populations and ways in which they will be protected.

PROJECT OUTLINE

In order to review applications in an adequate and timely way, the Committee wishes to see the highlights of your study.  We encourage you to use bullet formatting whenever possible, but to provide complete and accurate information.  Please do not attach your thesis proposal, grant application, etc.  These cannot be processed by HSRC and will be returned to you.

Note:  HSRC review focuses on the scientific merit and adequacy of experimental design as well as on issues of safety and protection of confidentiality

1.  Project Description:  State briefly but precisely the following: the purpose of the research, the research procedure (including what exactly participants will do as part of the study), method of data collection, and how the results will be disseminated (e.g., thesis, peer-reviewed journal, presentation).  Attach questionnaires, interview scripts, etc.  Coding sheets for video- or audio-tapes and other data collection procedures are required.

· The purpose of the research is to investigate if and how the application of the Assertive Discipline Model affects both the academic and social achievement of African – American male students in middle school being taught by Caucasian teachers. 

· The procedure that will be applied for research is the observation and surveying of students and educators that have been identified and volunteered to participate in the investigation.

· Data will be collected via survey questionnaire sheets, and anecdotal notes taken during classroom observations.

· Results will be disseminated via thesis, oral presentation, and excel spreadsheet.

· Questionnaires included.
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2.  Benefits of Research:  Briefly describe the expected or known benefits of the research.  Indicate benefits specific to the research participant in addition to longer term or more general benefits.

The benefits of this research will give Caucasian teachers of African – American male students in middle school the insight necessary to interpret, understand and communicate effectively with the children they instruct. Additionally, it will assist them with maximizing the development and discipline plan, which will eliminate the necessity for instructional time being spent at home on suspensions or expulsions.  The research will also give instructors clarity as to their students’ views on their discipline procedures, fairness of the policies and feedback as to how they could alter their students’ perception and reception of them as educators.

3.  Subjects:  Describe how you intend to contact and recruit participants.  Attach all written advertisements, posters and oral recruitment scripts.  The exclusion of women and minorities in research studies must be specifically justified.  If certain populations are intentionally excluded in your study, this needs to be well documented.  
Potential candidates for this project will be notified via electronic mail at their school of the investigative study. Interested subjects will be informed to respond via electronic mail to a specific electronic mail account that will be terminated immediately once a sufficient number of subjects have volunteered.  A subsequent electronic mailing will be sent to the volunteers, that will inform them of the parameters, focus and disclosure information pertinent to the study.

4.  Safety: State in adequate detail any anticipated physical, mental, emotional or social risk to the subjects of this research activity and the degree of likelihood that it may occur.  Explain the procedure in detail and the rationale for using it.  Describe measures to be taken to protect subjects from possible risks or discomfort.  (Risks include even mild discomforts or inconveniences, as well as potential for disclosure of sensitive information.)

The anonymity of each participant will be held in the strictest confidence.  Neither students nor instructors will have access to survey questions or responses with the exception of their own at any time before, with the exception of when they are completing their individual survey response questionnaire. No additional time, or interaction between the two subject groups will be requested or required to perform or complete their role in this project.  Additional physical or academic requests will not be made and are not necessary for participation in this proposed investigation. 


If the study involves deception, when and how will the subjects be debriefed? (Generally, the nature of the deception and its necessity should be explained to the subjects).
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5.  Confidentiality:  Describe in adequate detail what measures will be taken to protect the confidentiality of the data to be obtained and the subjects’ right to privacy.  Be explicit if data are sensitive.  Describe coding procedures for subject identification.  Include the method, location and duration of data retention.  (Federal regulations require data to be maintained for at least 3 years.  Your professional society may require you to keep it longer). If video- or audio tapes will be used, indicate how confidentiality of the material produced by such devices will be protected, and what will become of the recordings after the data has been collected.

In order to develop, maintain and guarantee the complete confidentiality and anonymity of the volunteer participants in the proposed study, specific precautionary measures will be taken.  Volunteers will remit their acceptance via an electronic email response address.  After a sufficient number of candidates have been secured (both students and teachers) he email account will be terminated.  Surveys will be received and returned via U.S. mail with a self -addressed envelope with a return address label and appropriate postage affixed. 

Data will be retained for a period not to exceed 14 days for collection and analysis.  Data will be coded using a number system, and the subjects name will never be referred to on any document nor during any occurrence of correspondence. 

6.  Informed Consent:  Describe the process by which informed consent will be obtained.  If the participant is a child or mentally challenged, explain how the parent(s)/guardian(s) will be contacted for consent and how the researcher will ensure that the participant understands and assents to the research.   Prepare and submit an appropriate consent form utilizing the attached Policy Concerning Informed Consent document.  If using oral consent, please provide a copy (script) of the text you will use.

The informed consent document will be delivered via U.S. Postal mail after the subject (parent or guardian where applicable) has agreed via electronic mail to participate in the investigation.  The competed and signed consent form will be returned to the primary investigator utilizing the U.S. Postal service, (proper postage and return address label will be affixed).

Federal regulations require that we have current consent form(s) being used on file.  

Omission of consent form(s) will delay the review process.
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This page is to be signed by the principal investigator.  If the PI is an undergraduate or graduate student, the faculty supervisor must also sign.

________________________________               _______________________________

Signature of Principal Investigator 

 Date

NOTE:  A research proposal by a graduate or undergraduate student must have the following statement signed by a faculty supervisor.

"I have examined this completed form and I am satisfied with the adequacy of the proposed research design and the measures proposed for the protection of human subjects.  I will take responsibility for informing the student of the need for the safekeeping of all raw data (e.g., test protocols, tapes, questionnaires, interview notes, etc.) in a College office or computer file."
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